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Preface 


Resource Books for Teachers are an off-shoot of a national curriculum development project 
which spans two distinct phases. The first was a curriculum study conducted in English medium 
secondary schools affiliated to the Central Board of Secondary Education (CBSE). It involved 
different stakeholders in the curriculum renewal process, particularly teachers, who contributed 
significantly to the understanding of teaching/learning in the classroom from an insider's 
perspective. The several inservice programmes that were organised as part of the Project gave 


rise to the creation of tasks for teacher training and development. 


The second was a dissemination phase which aimed to extend the training materials produced to 
other ESL contexts i.e. both English and mother tongue medium streams. During this phase the 
tasks were trialled, revised and rewritten in the light of experience gained on the different 
workshops in different educational settings. The development of the Resource Books has thus 
accommodated the varying needs and perceptions not only of teachers who are closest to learners 
but also of other professionals such as trainers at the pre-service level, key officials of State 


Boards of Secondary Education and other training institutions in the country. 


The Central Institute of English & Foreign Languages (CIEFL), Hyderabad was able to 
undertake the Project beginning with the CBSE's Curriculum Implementation Study, given its 
mandate of conducting advanced research and training to improve the standards of teaching 
English and foreign languages in the country. Through its national outreach it was able to extend 
the scope of the training materials to other sections of educational enterprise such as institutions 
concerned with pre-service and inservice teacher training, curriculum and syllabus design, text 


book production and examinations. 


The Resource Books are unique atleast in two respects. One, teachers have been at the heart of 
the whole process of task development providing insights from the classrooms and making the 


tasks authentic. Two, the contributors to the four volumes, experts in their own right, have 
worked with teachers merging their experience with that of teachers thus achieving a balance 


between theoretical concepts and classroom realities. We are greatly indebted to all of them. 


Many individuals and institutions have collaborated with us in the production of these books. 
Foremost among them is the Department for International Development (DFID), UK who have 
funded the Project and reaffirmed the significance of a stakeholder approach to curriculum 
renewal. We gratefully acknowledge their support. The British Council has played a key role 
throughout the Project. We owe a great deal to them and particularly to Dr. Rajni Badlani, 


Project Manager who has been instrumental in the smooth running of the Project. 


Books such as these would not have been possible without the active involvement of English 
Language Teaching Institutes (ELTIs), Regional Institutes of English (RIEs) and other 
educational institutions. We take this opportunity to thank the Directors of these institutions for 
all the help they have extended to us: helping us organise workshops, providing venues, offering 


their colleagues time and expertise for the workshops as well as for the development of the 


Resource Books. 


We gratefully acknowledge the support and encouragement of our Vice Chancellor, Registrar 
and Accounts Officer. Our sincere thanks to all those colleagues at the Institute who have 


extended their whole-hearted and constructive help and distinctly enhanced the academic quality 
of the work. 


Last but not least, our special thanks to Sunita for her unstinting help at all stages of the 
development of the books and to Shobha for her patient and meticulous typing and retyping of 


the several drafts of the Resource Books. Without them, the books would not have taken the 
present shape. 


Rama Mathew 


Project Director 
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Introduction 


We present here a set of four Resource books entitled The Learner Centred Classroom, Testing 
Times, Just Write and Grammar in Communication. They reflect a shift from a set of 
prescriptive techniques to a more accommodative insider-oriented view of language 
teaching/learning. The main aim of the books is to help teachers to explore second language 
classrooms through a reflective approach to on-going professional development. Issues 
pertaining to complex classroom processes have been translated into activities/tasks* which 
provide an opportunity for teachers to question, analyse, examine held beliefs, attitudes and 
existing classroom practices. We hope that the experiential learning that results from doing the 
activities will help teachers to construct for themselves a coherent picture of the ESL classroom 
so that they can manage their classrooms better. The books offer some clarifications, some ideas 
and many open-ended questions for which teachers will be able to figure out answers for 


themselves. 


Background to the. Resource Books 

The books have grown out of a major curriculum renewal project at the secondary level known 
as the CBSE-ELT Project carried out during 1988-97. The project involved teachers intensively 
in different aspects of curriculum development i.e. designing the new syllabus, preparation of 
materials, the new testing scheme and sample question papers, the training manual for orienting 
teachers to the new curriculum, monitoring and evaluation of the curriculum in action’ in a 
formative mode to provide support to teachers for a more effective implementation of the 


curriculum. 


The feedback we received from the different stakeholders and classrooms was converted into 
tasks for teacher development and were trialled in ESL contexts, other than the English medium 
stream with which we had originally begun. The tasks have uow been revised sufficiently and 
new ones created in the light of our experience on workshops for teachers from different State 
Boards. We can perhaps with confidence say that we have been able to move away from the 
external expert and 'top-down' orientation to ways of understanding teaching/learning in its own 
terms, sharpening in the process, our own perceptions of classroom needs. 


The principles underlying the books 

The books embody certain assumptions and beliefs about the nature of language, and of 
teaching/learning vis-à-vis the approach to the training and development of teachers. In this 
section, we would like to make explicit the philosophy on which the tasks are based. 


*Note : The terms activities and tasks have been used interchangeably in the books. 


What is language, language teaching and learning? 

Language very generally is seen to be a dynamic means of communication, which involves not 
only a knowledge of the system of language, but also an awareness of the social, psychological 
and cultural factors that contribute in a rich way to the shaping of communication, Therefore 
language is not a set of fixed structures, but a tool that needs to be wielded effectively in 
different situations for different purposes with different kinds of audience. 


As a logical sequel to this user-focus perspective about language, language teaching/learning is 
located within the framework of a learner-centred approach to second language education and 
takes the learner as the central reference point for decision making. Language learning therefore 
is the co-construction of meanings and is realised in the classroom through a process of 
negotiation and interaction between the teacher, learners, materials and the contexts, Further, 
since our learners who come from bilingual or multilingual contexts already have a rich resource 
i.e. the practical knowledge of a first language (and in many cases, two languages) as well as of 
the world in general, we need to exploit this resource for teaching a second language, in this case 
English. We believe therefore not in imparting a discrete, static and predetermined body of 
knowledge but in involving the learner in shaping the content, methodology and goals of second 
language education. Within this perspective, the learner is helped to develop the understanding 
and insights necessary for pursuing language education in an informed and self-directive manner. 
The ultimate goal of such an approach to language education therefore is learner empowerment. 
This perspective can in fact permeate the entire school curriculum and not just language 
education or English language education. 


The approach to teacher development 

The learner centred paradigm operates at two levels: one, in the case of the learner in the 
classroom as mentioned above, and two, in the context of teacher-development. The approach to 
teacher development by extension is not one where teachers receive a set of the tested 
established techniques of good teaching but rather one where they observe themselves, gather 
data' about their own classrooms, their roles and learners' roles, and use the data as a basis for 
self-evaluation and professional growth. Therefore the approach is learner centred i.e. 'teacher- 
centred! and the teacher i.e. the trainer is a facilitator who initiates the activities but is as much a 
learner as his/her colleagues. Learners, i.e. teachers bring to the activity of learning something 
that cannot be supplied from the outside alone; there is a need to activate what is within the 
learner, in this case the teacher. Together the facilitator and the teacher explore and understand 
the classrooms in an effort to construct an insider-view of teaching/learning. 


The books are based on a task-based approach to teacher development which values teachers' 
experience, opinions and knowledge and build on it further. Tasks, we believe, enable a 
collaborative sharing of diverse views and encourage teachers to reflect and investigate their 
classrooms in the light of alternative approaches. The activities are so Structured that they 
concretise the notion of knowing-in-action through role-play, group/pair work tasks and give the 
teachers a hands-on experience of how the learners might respond to tasks at their level. It is 
hoped that this approach to teacher development will help teachers to theorise from their 
experiential knowledge and enable a process of on-going professional development. 


СИРО рр ров орорррорроврорррооороротооо 


666 866 6 6 6 6 86 86 6 6 846 


=] 


Irn 


Who these books are for 

The tasks in these books would be useful to teachers and teacher trainers working at the school 
level. Although these are intended to be suitable for a wide-ranging context, they do presuppose 
that teachers have some classroom experience. This means that pre-service teachers or teachers- 
in-training would have to bring to bear on the tasks their experience of having been language 
learners themselves or their practice teaching experience. The in-built flexibility in the tasks 
should enable teachers at different levels and contexts to adapt them to suit their own situations. 
In fact, working on the tasks i.e, examining it critically and fine-tuning it for a given situation 
and purpose is itself considered an important aspect of teacher development, which the books 


aim to address. 


The target group of teachers we have kept in mind are secondary level language teachers - 
teachers teaching classes VIII, ІХ and X. However, with suitable modifications, the tasks can be 
used with primary school teachers, and teachers of classes ХІ and XII. 


Format and organisation of the books 

The areas that the books are concerned with have been identified through the earlier curriculum 
study as being areas that have not been focused upon adequately, clearly understood or 
implemented appropriately. Although the books do not claim to comprehensively cover all 
aspects of teaching/learning in a graded progression of ideas, they do attempt to address topics 


which require attention. 


The basic unit in the books is an activity which can be seen in terms of an activity/task sheet 
meant for the facilitator and a worksheet meant for the teacher participant referred to as the TP. 
Each activity has a specified objective(s). The activity sheet provides the suggested 
methodology, materials to be used and the time necessary to complete the activity. The 
supplementary materials provide additional materials i.e. checklists, grids, handouts for the 
facilitator which might be made available to the teacher if necessary. It also has a section called 
Tips for the Facilitator which give guidelines for directing the activity. These should be 
especially useful as they have emerged from our experience of conducting teacher workshops of 
different types where the tasks have been trialled. 


The books also provide an opportunity for teachers to carry out small studies of questions that 
relate to specific classroom contexts. The topics/questions suggested have in fact stemmed from 
the earlier curriculum study and have been found to be areas that need in-depth investigation. 
The studies outline steps to be followed for doing action research in teacher's own time and also 
provide instruments such as checklists, questionnaires which can be modified depending on the 


specific focus of the study. 


The books also include a Resource Bank at the end which provides additional tasks, sample 
student scripts and other reference materials. The bibliography should help teachers with extra 
reading particularly in the specific area that the Resource Book is concerned with. 


iii 


How to use the Resource Books 

The books provide a variety of activities that focus on different aspects of teacher development. 
They can be used by an individual teacher as self-access materials. It can also be used by 
teachers in small groups on a short programme. The teachers can choose from among the 
activities across different books and sequence them coherently, appropriate to the needs of the 
group. The tasks need not be gone through in the order in which they are presented. They can 
be selected depending on the needs of teachers and the time available. 

Although an individual teacher can work through the books through a self-access mode, the 
benefits of sharing with other teachers one's insights into classroom problems and alternative 
ways of dealing with them, would definitely be more enriching. For this reason, many of the 
tasks have been devised as pair/group work activities. This however is not to discourage 
teachers from using the books for personal and professional development. 


If used in teacher-development workshops, we suggest that you, as the facilitator, before 
deciding on the activities, read through the activities and familiarise yourself with the content 
and methodology of the tasks in order to be able to use the book to suit the given purpose, within 
the available time. It may be a good idea to do the activity yourself as it is outlined so that you 
can plan beforehand any changes you may want to make to the task and prepare for any 
deviations to your plan. It is also necessary to read through the supplementary materials (if any) 
accompanying the task and get ready with adequate number of copies of the worksheets. 


Work on the mini-project can begin during a programme or workshop but will need to continue 
beyond the programme and will need a classroom for getting systematic information on the topic 
under question. Teachers are encouraged to meet periodically to share their experiences on the 
research study and to report on the progress. We invite teachers to identify other 
questions/problems relevant to specific contexts and to investigate them systematically on the 
lines suggested. 


As mentioned earlier, since teacher development is an on-going process it is not quite advisable 
to expect a total 'conversion' or a 'mastery-learning' of concepts and principles at the end of each 
task. The tasks are not to be seen as a substitute to other ways of learning such as reading, 
seminars, lectures, discussions etc. that are necessary for a full-fledged training programme. It is 
hoped however that the tasks will act as a catalyst in triggering off a continuing learning process 
for the teacher leading to professional development. 


We have revised the activities several times by incorporating the insights and perceptions of 
teachers every time we have tried them out. We would like you to develop them further by 
honing and sharpening them in the light of your experience. We would be happy to receive your 
comments and suggestions that would help us to revise the Resource Books. 


We are thankful to the countless teachers who have shared their experience and ideas with us 
giving the Resource books authenticity and credibility. We have drawn generously from books, 
magazines and other published sources, apart from workshops, seminars and conferences that we 
have participated in. We have acknowledged the source where possible. To the others who 
recognise their work/ideas in our books, we would like to express our gratitude and invite them 
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to be part of this attempt at on-going teacher development. We are extremely grateful to all our 
colleagues in the profession for collaborating with us directly and indirectly. 


Introduction to Grammar in Communication 

Grammar has always been a controversial issue in second language pedagogy - both with 
researchers and practitioners. From the grammar translation method to the current 
communicative approach, grammar has occupied a varied role - from teaching grammar rules 
explicitly to making no overt reference to rules at all. 


The approach adopted in this book is an eclectic one. It adopts procedures and strategies from all 
the available teaching methods that suit the specific needs of the learners in question. In other 
words, at the lower level one might need to give practice in the correct formation of structures 
while at the middle and higher levels one needs to encourage the application of these rules in 
actual communication. Thus no one approach/method has been advocated for the teaching of 
grammar. It is for individual teachers to make these decisions on their own. 


These decisions need to be made keeping in mind the entirely different contexts of L1 & L2 
learners. As the L2 learners do not have the advantage of unlimited exposure to the language 
they will not be able to cull out the grammar rules efficiently. They will need a lot more time. 
In order to facilitate this process of understanding, learning and then acquiring the rules of the 
language, it stands to reason that some sort of grammar rules be given to the learner in the 


classroom. 


The next question that arises is: How to present these rules? The approach recommended is an 
‘inductive! one i.e. the learners are given an opportunity to discover the rules on their own 
through carefully selected materials. The teacher then consolidates their learning with overt 
reference to the rules of grammar. Most teaching of grammar ends at this stage, with the 
assumption that this will lead to the application of grammar rules in language use. 


Teaching experience, however, has shown that in fact this is not the case at all. Learners are able 
to score well in discrete point grammar tests but are unable to integrate these rules with their own 
use of English in real life communication. This points to a need to extend the teaching of 
grammar and integrate it with the four skills. Grammar permeates the use of language at all 
levels. Thus it would be artificial to talk about 'the teaching of grammar per se. We need to 
move from teaching grammar alone to integrating it with all the skills - an area which has largely 
remained unattended by teachers. This move is a crucial one which hopefully will make the 
teaching of grammar more meaningful and effective. 


A resource book of this kind can only indicate the kinds of activities which need to be done with 
teachers in order to make them reflect on their own practices. It does not claim to be exhaustive. 
In fact, it has deliberately been limited to giving activities which facilitators can then use as 
samples to produce more and varied activities to suit the needs of their teachers. 


This same principle applies to the teaching of grammar in the classroom. As it is impossible to 
teach all the rules of the language, all that the teacher can do is to set the learner on the path of 
self learning so that the process of discovering, learning, acquiring goes on without the overt 
mediation of the teacher/facilitator. 


The book also tries to promote teacher-research in the classroom in the form of mini-projects as 
it is necessary not only for the teacher's personal development but also for an on-going process 
of change and innovation in the management of teaching. These projects focus on issues related 
to the teaching and learning of grammar. Each project outlines the steps a teacher can follow in 
order to systematically study a problem that is relevant in a particular context. 


The book is in eight sections. Each section deals with a specific issue related to the teaching of 
grammar. Most of the sections can be used/read independently of each other. We hope the 
facilitator will select, adapt, mould and condense the tasks according to his/her requirements. 
The time allotted for each activity is tentative and can be changed if needed. 


This book is being made available to all the schools, teachers, trainers who would like to orient 
themselves and others with different aspects of the teaching of grammar. 


We would be interested in receiving further suggestions/comments on what works/does not work 


with particular groups of teachers and more importantly why. This will help us revise the 
activities further. 
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General Issues 
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Awareness Raising : Notions of Grammar 


Activity 1 : What is grammar? 


10000998688. 


Objective : To enable TPs to understand the different concepts of grammar 


wi Time : 30 minutes 
" Materials required : Worksheets-1a and 1b 
i à Supplementary materials: GI & G2: Definitions 
Р 3 Methodology : Individual work on Worksheet-1a 
» : Pair work on Worksheet-1b 
Г : 1; Ask TPs to work individually оп Worksheet-1a. 
a 2 Put up the statements on the blackboard in a plenary session. Do not reject any 
"3 
M suggestions unless there are repetitions. 
- 3 On the board underline key statements such as: 
[3 
в: - Grammar is а set of rules. 
- 3 - Grammar is a description of how a language works. 
x 3 
[ 4 - Grammar is a tool to learn language. 
3 - Grammar means things like noun, adjective etc. 
4 - Grammar shows us how а language is spoken/used. 
[^ - Grammar is concerned with the correct use of language. 
3 
т 4. Ask TPs to work in pairs and complete Worksheet-1b. 
2 i 
* 3 


f i 
2» 


Tips for the Facilitator : 


SSS 


- Explain the difference between intuitive knowledge and explicit description while 


4 


discussing the statements given in 3 above. 


- Introduce the terms G1 & G2 after Worksheet-1b. Refer to Supplementary material 


Worksheet-1a 


What does the term 'grammar' mean to you? List your views below. 


Worksheet-1b 


Work in pairs. The following statements refer to either (i) intuitive grammar or (ii) explicit 


grammar. Put them in two different columns. 


I speak Hindi. Therefore I know the grammar of Hindi. 

Grammar frightens me. I don’t even know what a noun is. 

I don’t know grammar because no one has taught me grammar. 

I know when you say something ungrammatical but I can’t explain why it is 
wrong. 

My students score very good marks in grammar tests but write ungrammatical 
sentences. 

If you read grammar books you will learn the language. 


Every child knows the grammar of the language he speaks by the age of five. 


Supplementary materials: GI & G2: Definitions 
Every language has a set of rules that underlies the working of that language. All native speakers 
intuitively know this set of rules due to which they are able to use the language competently. 


This intuitive knowledge is the grammar of the language which we will call G1. 


A description of this implicit/intuitive grammar which is made explicit in grammar books we 


will call G2. : 
4 


Activity 2 : Different kinds of grammar 


Objectives : To sensitise TPs to different types of G2 and to raise awareness about the 


relationship between reference grammar and pedagogical grammars 


Time : 30 minutes 


Materials required : Worksheets-2a and 2b 


Supplementary materials: 1. Schools of grammar 


2. 01, G2 & G3 


Methodology: Pair work on Worksheet-2a. 


Individual work on Worksheet-2b. 
Explain different types of G2s based on different schools of linguistics (refer to 
Supplementary material-1). 
Ask the TPs to work on Worksheet-2a. 
Ask the TPs to reflect on their own learning of grammar and complete Worksheet-2b. 


Collate views ina plenary. Do not reject any of the views unless there are repetitions. 


Tips for the Facilitator : 
Key to Worksheet-2a : 


(i) Structural (ii) Functional (iii) Communicative (iv) Traditional 


Point out that these descriptions belong to different schools of G2 namely: 

Traditional, Structural, Functional and Communicative. 

Hand over the diagram showing different schools of grammar (Supplementary 
material-1). 

Raise awareness on the different available G2s which need to be reformulated for 
teaching purposes. The best from each should be used for pedagogical grammar : an 
eclectic approach should be adopted. 


Key to Worksheet-2b 


There will be a mixed reaction to the teaching of grammar. Some will feel that G2 
needs to be taught overtly. Some will say learners pick up the language on their own. 
Stress the difference between learning L1 & L2. Grammar sometimes needs to be 
taught overtly in second language learning situations. 

Explain that G2 is for teachers alone, learners need G3 (refer to Supplementary 
material-2). Stress the importance of an ‘eclectic’ approach to G2 descriptions. 
Grammar is not taught as an end in itself but as a means / tool for the competent use of 
language. (Refer to the relationship between G3 & СІВ in Supplementary material- 
2.) 


Worksheet-2a 


Discuss with your partner which G2 the following statements belong to : 


(i) This isa pen. 
Suny 6 
(ii) The cat killed the rat. 
The NP is the doer of the action. 
(iii) Could you please shut the door? 
Shut the door. 


Please shut the door. 


(iv) A noun is the name of a person, place or thing. 
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Worksheet-2b 


Individually reflect on the following statements and exchange views with your partner. 
(i) When did I start learning grammar? 
(ii) What book(s) did I use? 
(iii) How did my teacher go about it? Was it useful for me? If yes, how; if not, why 
not? 
(iv) How does Gl differ from G2? 


Supplementary Material-1 : Schools of grammar 


Traditional 
Gr ar 


Structural 


Grammar 


Grammar 


Functional 
Grammar 


Communicative 
Grammar 


Diagram showing various theories/schools of linguistic description which have 


influenced language pedagogy 
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School 

grammars 

Scholarly 

traditional 

grammars 

Taxonomic 

Structuralism 

(Bloomfield) 
Chomsky 

Transformational 

Generative Generative 
Semantics 
Case Grammar 
(Fillmore) 


Systemic Grammar 
(Halliday) 


Prague School 
(Mathesius, Firbas) 


Speech Act Theory 
(Austin, Searle) 
Discourse Analysis 
Pragmatics 


Sociolinguistics 
Ethnography of 
Communication 
(Hymes, Labov) 
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Supplementary Material-2 : G1, G2 and G3 


In the 20" century many different schools of grammar have come up. Teachers 
should be aware of this while analysing a grammar book/explanation/exercises. See 
diagram for various schools of grammar. 

Ll  G 2s are of various kinds. Teachers should be aware of this. In-L2 
learning/teaching it is best to follow an eclectic approach i.e. take the best 
from all schools of grammar which is useful for classroom teaching. 

12 Most commonly used: Traditional grammar, Structuralist grammar, 
Transformational generative grammar. Pedagogically, Functional grammar or 


Communicative grammar is preferred. 


native speaker aim is to help the L2 


GIB 
intuitive competence learner internalise the 


GIA 


rules of the language to 
become a competent user 


of the language 


Pedagogic processing 


descriptions of this pedagogical grammar 
intuitive knowledge to be used in the 


classroom 


Rationale for the Teaching of Grammar 


Activity 3 : The importance of grammar in teaching English 


Objective : To make TPs aware of the need for a new approach to teaching grammar 


Time : 30 minutes 


Materials required : Worksheet-3 


Methodology : Group work & plenary, 


1: 
2i 


Ask the TPs to discuss in groups Worksheet-3 in order to generate points of view. 


In a plenary, focus TPs' attention on an alternative approach to teaching grammar. 


Tips for the facilitator : 


Draw two columns on the BB and list the reasons for agreement/disagreement. 

Highlight the availability of 'exposure' for native learners and its absence in the case of 
L2 learners. Focus on the need to compensate for lack of exposure through grammar 
teaching. 

Discuss why grammar teaching in present ESL contexts is not sufficient. Impress upon 
the TPs the need to think of a different approach to teaching grammar rather than 
rejecting grammar per se. 

Inform them of the change in paradigms of traditional and current approaches to grammar 
teaching: è 
Traditional : 

Grammar => Language Accuracy = L2 Competence. 

Current : 


Communication => Language fluency “> Grammar => L2 Competence. 
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Worksheet-3 


Read the following statement carefully and discuss in groups how far you agree/disagree with it. 
Give reasons/illustrations to support your views. 

"Systematic attention to grammar is neither necessary nor sufficient for learning to use a 
language. That it is not necessary is demonstrated by the native speaker's success without it; that 


it is not sufficient is seen in a second language learner's lack of success with it". 
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Activity 4 : Role of grammar in communication 

Objective: To  sensitise TPs about the role of grammar teaching for developing 
communicative competence 

Time : 45 minutes 

Materials : Worksheet-4 

Methodology : Pair work & plenary 

i Ask the TPs to work in pairs on Worksheet-4 in order to identify their attitudes. 

2: In a plenary session elicit responses from every one and make TPs aware of effective 


classroom teaching of grammar. 


Tips for the Facilitator : 
- Statements such as (4) (7) (9) and (10) reflect traditional/structural orientations to 
teaching grammar. TPs should be informed why they are not always tenable. 
- Statements (1) (2) (3) (5) (6) and (8) relate to basic principles of language teaching for 
communication: 
(1) skills acquisition 
(2) integration of grammar teaching 
(3) focus on meaning 
(5) induetive / problem solving approach 
(6) interactive learning 
(8) focus on the use of language 


n Emphasise the role of grammar as a means to an end rather than as an. end in itself. 
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Read the following statements. Say whether you agree/disagree/don 


` Worksheet-4 


discuss your answers with your partner. 
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Grammar is not taught for its own sake. It should help learners to develop the skills 


of listening, speaking, reading and writing. 

Grammar should be taught through skills. 

Grammar is picked up-from real life situations. 

Grammar is best learnt from grammar books. 

Learners should be taught to discover grammar rules on their own. 
Grammar is acquired through the process of interaction. 
Memorisation of grammar rules is necessary to learn a language. 
One who knows grammar need not be a good communicator. 

Care should be taken to ensure that learners do not make mistakes. 


There should be special classes devoted to grammar. 


't know. Work in pairs and 
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Criteria for Evaluating Grammar Tasks 


Activity 5 : Analysing grammar tasks 

Objectives : To enable TPs to critically analyse grammar tasks and arrive at criteria for 
good/effective grammar tasks 

Time : 2 hours 

Materials required : Worksheet-5 

Supplementary materials : Criteria for designing good grammar tasks 

Methodology : Group work 

ПЕ Divide teachers into groups of 4 or 5. 

2. Distribute copies of 7 tasks to all the TPs. 

9; The TPs analyse the tasks and note the distinguishing features of the 7 tasks. 

4 They discuss the principles of language teaching for communication (arrived at in 


Activity 4) and derive a set of criteria for designing good grammar tasks. 


Tips for the Facilitator : 


- The distinguishing features of the 7 tasks are: 
(a) isolated sentences 
(b) discrete point grammar items 
(с) contextualised exercise 
(d) information gap exercise 
(e) close to real life activities 
(f) interactive activity 


Key to Worksheet-5: 

The tasks can be categorized as follows: 
Task Features 

1 b,c 

2 a,b 

3 b,c 

4 b.c, d, e 

5 ede 

6 c, d, e, f 

7 c, d, e, f 


- Refer to the Supplementary material for a comprehensive list of the criteria for designing 
good grammar tasks. 


Worksheet-5 


Task 1 
In the following sentences turn the active voice into the passive, and the passive into the 
active. 

The lists were thronged with spectators. 

First a fanfare was blown by the heralds. 

Then the king gave the signal for battle. 

At the first onset Sir Gawaine was unhorsed by Sir Bors. 


Sir Gawaine was evidently annoyed by this misadventure. 


(From : Allen, W.S., 1960. Living English Structure. Longman.) 


Task 2 

Fill in the blanks with modals: 

Т; George has travelled а lot. He speak four languages. 

27 My finger is hurt. I write anything now. 

3. Му grandfather was very strong. Не ride a hundred kilometers 
without a break. 

4. I looked everywhere for my book. But! ind it anywhere. 

Task 3 


In the following passage, put the appropriate passive forms of the verbs given in the brackets. 
One night some thieves broke into my house. A pot of gold and some currency notes (take) 
away. Early in the morning, this (discover) by my wife. She (shock) and she fainted on the 
spot. Immediately, the matter (report) to the police. A fingerprint expert (send) to my house 
and all the rooms (check) by the police. A thorough investigation (promise) by the Police 
Inspector. Within a week the stolen property (trace) by the police and everything (return) to 


me. The thieves (try) in a court of law and they (send) to jail for five years. 


(From : Krishnaswamy М. 1975. Modern English: A Book of Grammar Usage and 
Composition. McMillan.) 
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Task 4 


What are they ? 


Herc is a box with names of certain occupations and in the grid below 
the names of ten individuals and the kind of work they do is charted 
out. The dot indicates the previous occupation. Try to figure out what 
each person does and write out a sentence on that person using either 
article, a or an. The first person has been described for you. 


EXAMPLE 


Anita works in an office. She is a secretary. 


translator electrician author к 
mechanic air hostess secretary 
architect shop assistant nurse actor 


works in an office 


sells things 


repairs things 


uses languages 


types a lot 


visits customers 


works wih others 


sometimes works at 
night 


has a famous name 


Task 5 
Look at the President's programme in the city. Use the information available and write a 


paragraph using the simple present tense and appropriate sentence markers and linkers. 


President's programme in the city 
3.55p.m.: Arrives at Hyderabad Airport. 
4.00p.m.: Leaves airport by road. 
4.30p.m.: Arrives at Kalabhavan. 

4.30 p.m. 

to : Inaugurates Art exhibition. 
5.30 p.m. 
5.30p.m.: Leaves for Raj Bhavan. 
545p.m.: Tea with the Governor. 


6.15 pm.: Leaves Raj Bhavan for public meeting. 
6.30 p.m. 

to : . Public meeting at Nizam College grounds. 
7.30 p.m. 
7.35p.m.: Leaves for the Airport. 
8.00p.m.: Arrives at the Airport. 
8.05p.m.: Leaves for Delhi. 


EXAMPLE 
At 3.55 p.m., the President arrives at Hyderabad Airport. 
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Task 6 : Find а twin picture 


Use of is/are or there is/there are to identify features of a scene: constructing interrogative, 
negative or affirmative sentences; oral interaction. 


Procedure : Give each student one picture, which they are not allowed to show each other. 
Each student then has to find someone who has the exact duplicate of his or her picture: they do 
this by describing their pictures to each other, or asking questions: 

There's a bird in the tree. 

Is your cat black? 

Where is your dog? 


Pictures with differences 


OU ums 


(From : Penny Ur. 1988. Grammar Practice Activities. CUP.) 


Task 7 : Finding a time to meet 


Use of present progressive or going to to express future plans; oral questions and answers. 


Procedure : Each student has a different schedule for a week. In pairs, they have to try to find at 
least one time when both are free to meet (or, preferably two or three possible times, out of 
which they choose the most convenient). They do this by asking each other questions: 

What are you doing/going to do on Tuesday? 


Are you going to be free at seven on Friday? 
If they cannot meet their partner at the time proposed, they must say why (i.e. describe what they 
are going to do/are doing then). After a few minutes, check to see whether all pairs have found 


one or more of the 'correct' times to meet. 


(From : Penny Ur. 1988. Grammar Practice Activities. CUP.) 
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Supplementary Materiale 


Criteria for designing good grammar tasks 
Contextualized - familiar context 
Real life situation 

Can do something with the language 
Interactive exercise 

Communication gap 
Interesting/motivating/challenging 


A variety of exercises 
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Tasks that can be corrected by teacher/student 


- 
> 


Integration of skills, 
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Adapting and Designing Grammar Tasks 


Activity 6 : Types of grammar tasks 

Objective : To sensitise TPs to the need for different types of grammar tasks for different 
purposes. 

Time : 60 minutes 

Materials required : Worksheet-6 (A set of discrete point, integrative and communicative 
tasks) 

Methodology : Pair work followed by a plenary 


1. Elaborate the objective in 5 minutes. 

2: Ask the TPs to work in pairs and analyse grammar tasks given in Worksheet-6. 
3. Initiate a discussion on the subject in a plenary. 

4. Summarise the consensus. 


Tips for the Facilitator : 

- Some traditional exercises serve the purpose of giving the low level learner practice in 
the formation and meaning of grammatical structures e.g. a rule to form the passive; the 
meaning of passive sentences. 

- In each set there is one good and one bad example. 

- The better tasks: I B, II A, III B. 

- In stage 4 draw TPs' attention to why the others are not so good by relating them 
to the criteria arrived at in Activity 5. IA for instance, a discrete point exercise, 
does serve a purpose although limited. IB provides practice in transformation 


which is not mechanical but challenging to the learner. 


21 


КАКА 


040800500 55 5 ооо КЛАДА 


Ш. 


IB. 


IIA. 


Worksheet-6 
In pairs discuss the following tasks. Say whether the tasks 
(1) deal with grammar in isolation. If so, which area? 
(ii) involve the use of more than one skill i.e. speaking & writing, reading & 
speaking, etc. 
(iii) help learners engage in meaningful communication. 
Which of the activities in each pair is better and why? 


For what purpose could the better tasks be used i.e. presentation, practice, or production? 


Fill in the blanks in the following sentences with suitable prepositions : 
(i) The Tajmahal is one the seven wonders — the world. 


(ii) Му brother has been living China the past ten years. 


(iii) We get apples Himachal Pradesh the summer. 
(iv) А roof their heads and floor their feet is all that flat owners get these 
days. 


(v) We look and pine what is not. 


Write sentences in the blanks using the same as: 

The first sentence has been done for you. 

(i) Priya and Neena are both 22 years old. Priya is the same age as Rekha. 

(i) You and I both have dark brown hair. Your hair 

bh. WWW and SO did you. Le 

(іу) My birthday is 5 April. Hari's birthday is 5 April too. My -------------- 
Interviewing Famous People 

Work in groups. Take turns to be student A. 

Student A : Imagine that you are a famous person (choose someone you know a lot 
about). Answer questions of students B, C, D about your life. After the interview, ask the 


group to try to guess who you are. 


Students B, C, & D : Student A is a famous person. Interview him/her about his/her life. 
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Ask about: 

(i) his/her past life and career 

(ii) what s/he does 

(11) what he/she is doing at the moment. 


After the interview, try to guess who s/he is. 


Composition 
(i) Write 100-150 words on one of these topics: Imagine that, 50 years from now, 
someone in your class becomes very famous. Write an account of his/her life. 


(i) Write an account of the most important events in your country's history, and 
when they happened. 


@) Role play the following dialogue with a partner : 
Raji : Is this a book? (showing a book) 
Bina : Yes, it is. 
Raji : Is this a pen? (showing the book) 
Bina : No it isn't. 
Raji : What is it? 
Bina: It is a book. 


(ii) ^ Now write similar dialogues using the following objects: chair; table; window; 
door; shirt; shoe. 


(iii) ^ Role play the dialogue you have written in front of the whole class. 


It has to be redecorated! 

Before Mrs and Mr Gupta can move into their new apartment, it has to be 
redecorated. Their sons Rahul and Siddharth are doing the work, for them. Complete 
these sentences, using the passive. The first two sentences are done for you. 


(i) They gave the job to Rahul and Siddharth. Rahul and Siddharth were given 
the job. 

(i) They started the work last week. The work was started last week. 

(iii) They finished the kitchen on Monday. The kitchen . 

(iv) They were doing the bedroom on Friday. The bedroom .... 

(v) They're painting the living room now. The living room...... 

(vi) They have painted the walls green. The walls. 

(vii) They're going to paint the ceiling pink. The ceiling. 

(viii) They will finish the work next week. Тһе work . 


Look at the decoration of the room you're in now. Talk with a partner about what has 


been done and what needs to be done. 
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Activity 7 : Adapting grammar tasks 
Objective : To enable TPs to modify/adapt grammar tasks 


Time : 60 minutes 


Materials required : 


1 
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Worksheet-7 

Copies of grammar tasks from textbooks of Classes VIII, IX and X currently in use 
Copies of criteria for designing grammar tasks arrived at in Activity 5 

Poster paper, felt pens 


Some sample communicative grammar tasks 


Methodology : Group work and plenary 


I 


2 
3. 
4 


Divide TPs into groups of 5 each. 
Go round the groups and offer clarifications and guidelines if necessary. 
Organise exchange of test drafts among groups. 


Ask groups to make presentations of their posters at the plenary. 


Tips for the Facilitator : 


Make sure that each group selects a different area of grammar to ensure variety. 


Make sure that TPs have access to communicative grammar tasks. 
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Worksheet-7 


с, 

Work in groups of five. рен | 

È Select a grammar task from a textbook essentially used in classes VIII, IX or X in -Е 
schools. 


2: Analyse the tasks with reference to criteria arrived at in Activity 5. 


1 


LLL 


»D 
m 


3; Identify the features which are missing іп the task. 


T; 


4. Modify the task, incorporating these features. 


5: Exchange your task with other groups for their comments. 


6. Now rewrite the task and put it up on a poster. 


1111 
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Activity 8 : Designing grammar tasks 


Objective : To enable TPs to design grammar tasks 


Time : 90 minutes 


Materials required : Worksheet-8 


Methodology : Group work; plenary 


E 


Divide teachers into groups of five. 

Ask them to choose a specific area of grammar from the list given in Worksheet-8. 

Ask teachers to refer to the criteria given in Activity 5. 

Distribute support material. 

Ask the teachers to refer to the format given in the worksheet. 

Let them work for 45 minutes on their tasks. 

Ask the group leader to present the task to the whole class at the plenary. 

Next, they have to modify the task in the light of the feedback they receive at the plenary. 


Tips for the Facilitator : 


Make sure that no two groups choose the same area. 
TPs could be asked beforehand to bring their own support material. 


Outcome expected : Mini-grammar text which could supplement the materials they are 


using. 
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Worksheet-8 


Areas of Grammar 
Articles 

Prepositions 
Subject-verb agreement 
Voice 

Reported speech 
Conditionals 

Tense 

Modals 


Support Material 

Newspaper cuttings: classified advertisements; weather reports; T.V. programme 
schedules; advertisement 

The Week-fillers 

Inkblots which could be interpreted in many ways 

Cartoon strips 


Posters 


Format of Task 
Grammar 

Level 

Time 


Materials 
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Grammar Games and Grammar Practice Activities 


Activity 9 : Interactive grammar activities 
Objective : To enable TPs to become aware of the need to make grammar activities interactive 
Time : 30 minutes 
Materials required : Worksheet-9 
Methodology : Pair work and plenary 
1. Ask TPs to discuss in pairs: Do students enjoy grammar classes? Why?/Why not? 
2. In a plenary draw two columns on the blackboard: 
a) Reasons for enjoying grammar classes 
b) Reasons for not enjoying grammar classes 


3. Sum up the views of the TPs. 


Tips for the Facilitator : 

- Emphasise the need for ensuring that grammar exercises are not mechanical but 
challenging and suited to the level of the learner. 

- Make sure that the discussion does not focus on teacher qualities but is directed towards 


the nature of the activities. 
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Worksheet-9 


Discuss in pairs your responses to the following questions: 


1. 


Choose any one area of grammar: tenses, articles, prepositions. Think of one particular 
exercise teachers normally use, to teach this area. 

To what extent does this activity help learners to acquire the structure? 

How do learners react to this activity? 

Do you think it needs to be done differently ? 


Give reasons for your answer. 
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Activity 10 : Grammar games 


Objective : To enable TPs to experience grammar games 


Time : 60 minutes 


Materials required : Worksheets-10a & 10b 


Methodology : Pair work; plenary 


1; 
2. 


Play the game given іп Worksheet-10a. Follow the instructions. 

After the game is over, distribute Worksheet-10b. Ask TPs to work in pairs (10 
minutes). 

Discuss the answers in a plenary. 


Summarise the salient features of grammar games. 


Tips for the Facilitator : 


Read through Worksheet-10a carefully and ensure that you know the story well. Be 
prepared with more clues in case the TPs need more help. Once they establish the root 
of the problem as 30 years before the moment in the train, it will be natural for them 
to need to ask questions in the past perfect. 

After summarising the features of grammar games, emphasise the purpose of such 
tasks in making learners use grammatical structures naturally i.e. lead learners from 


learning a structure to acquiring it. 
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Worksheet-10a 


Crime and punishment 


A man got on the train and sat down in a compartment which was empty except for 


one lady. She took her gloves off. A few hours later the man was arrested by the 
police. They held him for 24 hours and were then logically forced to let him go free. 
GARDEN 

LOVER 

30 YEARS 

VANISH 

JAIL 


Tell your partner that the paragraph above and the key words all come from a mystery story and 
they have to act the detective and question you. You only answer YES or NO. 


Solution 

Thirty years before, the gloved lady had been married to the man on the train. She and her lover 
had disappeared and left the country. Before vanishing they had cut off the two middle fingers 
of her left hand and buried them in the garden. The police found the fingers while investigating 


her disappearance and accused the man of murdering his wife and burying the rest of her 


elsewhere. He was jailed for thirty years for a crime he had not committed. 
He did not recognise her at first on the train. When she took off her gloves he did. He killed her. 


The police had to release him as he had served his life sentence before committing the crime it 


was for. 


If your partner needs help in his/her questioning give him/her more clues. 


(From Rinvolucri M. 1986. Grammar Games. Cambridge University Press.) 
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Worksheet-10b 


Given below is a checklist, describing various aspects of grammar activities, Which of them 
apply to the activity you have just done? Tick the appropriate column. 


Characteristics Yes No 
Enjoyable 

Contextualised 

Interactive 

Difticult 

Provides genuine information gap 

Mechanical 

Focuses on structure 


Challenging 


ера 


Integration of skills 


Can be done in the classroom 


к. — 
— о 


Practice - oriented 


= 
N 


Involves natural use of language 
Confusing 
Real-life oriented 


— — 
ж w 
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Activity 11 : Designing a grammar game 

Objective : To enable TPs to adapt a grammar exercise into a game 

Time : 45 Minutes 

Materials required: Worksheet-11; Posters and pens 

Methodology : Individual work 

8 Ask TPs to work individually on question I of Worksheet-11. 

2: Help TPs to identify the characteristics of this activity as given in the checklist in 
Worksheet-10b. 

z Divide TPs into groups of four for question II in the Worksheet. 

4. Ask TPs to put up posters and then go round and look at the posters of other groups. 


Tips for the Facilitator : 

- Be careful not to get too involved in the correct answers to task I of the worksheet. The 
purpose of the activity is to draw TPs' attention to task types i.e. discrete point, de- 
contextualised vs interactive activities. 

- Ensure that TPs refer to the checklist in Worksheet-10b. 

- Make copies of grammar games available for TPs to serve as models. They could also 


look at grammar tasks in Activities 12 and 13 on Integration of skills. 
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Worksheet-11 


Look at the exercise on articles given below: 


Fill in the blanks with articles where necessary : 


T apple ------------ day keeps ------------ doctor away. 
------------ sun rises in ------------ east. 

------------ bird in hand is worth two in ------------ bush 
------------ boy sitting in ------------ corner is my brother. 

I like ------------ ice cream very much. 


— gold has become less expensive. 


— gold I bought yesterday was stolen. 


------------ friend іп need is ------------ friend indeed. 
bought umbrella in . supermarket. 
— boys are generally mischievous; but —— boys іп our school are very 


In groups of four, design a grammar game for teaching the use of articles. Remember to 
incorporate the characteristics of a grammar game discussed in the previous activity. 
Exchange the activities with other groups and critically review each other's activity. Now 


modify your games on the basis of the comments you have received. Prepare a poster to 


describe your grammar game using the following format: 


1. Area of grammar 
2. evel 

3. Time 

4. Materials required 
5. Procedure 
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Activity 12 : Integration of grammar with the skills-I 


Objective : To enable TPs to integrate the teaching of grammar with the four skills 


Time : 


day. 


1 hour + home assignment (to bring authentic tasks to the workshop) + 1 hour next 


Materials required: 4 tasks for TPs to analyse (Worksheet-12a) 


A grid to form the basis for analysis (Worksheet-12b) 


Methodology : Group work/pair work - analysing tasks 


Individual work - filling in the grid 


Group work - writing tasks 


Tips for the Facilitator : 


Take TPs beyond information gap grammar exercises to the integration of the 
teaching of grammar with the development of the four skills. 

To sensitise TPs to this, distribute four tasks. The TPs need to be made aware that for 
the learners they are skill development tasks but for the teacher they are tasks for 
consolidation of the grammar structure taught. 

After TPs fill in the grid, reiterate that the purpose of teaching grammar is to improve 
competence in the language skills. 

Ask each group to write two tasks on similar lines. Ensure that each group takes up a 
different grammatical structure and focuses on different skills. 

Emphasise the need to use authentic materials. Ask TPs to bring suitable materials the 
next day to work on. 


TPs make presentations. Distribute copies to other groups for comments. 
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- Key to the Grid: 


Task Skills used 


Т? reading/writing 


2% reading/listening 
speaking 


3; speaking/listening 
writing 


4. speaking/listening 
writing 


Authentic 


use of materials 


Yes 


Yes 


Yes 


Yes 


Structure/functions 


integrated grammar practice 
* organisation of phrases and 
sentences 


integrated grammar practice 
* persuasion 
* negotiation 


integrated grammar practice 
* description 
* explanation & justification 


integrated grammar practice 
* logical reasoning 
* sequencing of ideas 


(Note : The key does not include answers to questions which require a personal response from 


the TPs). 
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Worksheet-12a 


Task 1 
Nothing like a good cup of tea to brace you up when you are tired. Let us see how we can make a 


good cup of tea. 


The words in the sentences given below are jumbled up. Put them in the right order. Now mark 
the sentences 1-7 so that they give you step by step instructions on how to make a good cup of 


tea. 


Add ... EE eee 
as required sugar and milk 
Then add 
of a teaspoon tea leaves 
Pour 
a kettle of water into a cupful 
; 2 eee ee ay 
Enjoy 
of tea a perfect cup 
Strain — . 4 
into a cup it 
Let 
come the water to a boil 
Loc EU SSS EE 
Let 


or two boil minute it for another 


(Adapted from Watcyn-Jones, P. 1995. Grammar Games and Activities for Teachers. 
Penguin) 
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Task 2 

You are one of the four surviving crew members of a small ship that sank off the coast of a large 
desert island. You and your companions must now walk some 100 miles to the other side of the 
island where other ships are much more likely to pass. You will then be able to signal one of 
these ships to pick you up. Much of the equipment on board sank with your ship. Because 
survival depends on your reaching the other side of the island where you can signal passing 
ships, you must choose the seven most critical items for the 100-mile trip, since you are all weak 
and cannot carry everything. 


Listed below are the fourteen items that the four of you were able to rescue. Your task is to select 


the seven most important ones with the goal of eventual rescue. You must defend each choice 
with a good reason. 


Items 

a box of matches 4 gallons of water 

50 feet of nylon rope a first-aid kit 

a portable stove two signal flares 

a flashlight with batteries two .45 caliber pistols 

a magnetic compass a case of powdered milk 
a life raft a FM receiver-transmitter 
a world map 


some food concentrate 


(Adapted from Celce-Murcia, М, 1988. Techniques and Resources in the Teaching of 
Grammar, Oxford University Press.) 
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Task 3 
Look at the blots from different angles (working individually). Write a few sentences about what 


you can see in the picture. You might like to use the expressions given below to begin your 
sentences. 


It's like ssccsscsssssssssssssssscsessecsccssssecnsnccnsesscorssensenceseansnssencavonssess 
It reminds me ОЁ... ннн M 
It looks like ............ 
I get the impression of .. 
It gives me the impression of ..... 
It's a kind of a ..... 
That might be ............... 
Я Could it be.. ...... ks 
Now work in groups of four. Discuss your interpretations giving reasons for your statements. 
Arrive at a group consensus. One person from each group will present the group's point of view 


to the class. 


pe mo po Fp 


(Adapted from Frank, C. et al 1 982. Challenge to Think, Oxford University Press.) 
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Task 4 : Causes and Consequences 


Work in pairs. 
Read the factual statements. 


Discuss all the possible causes and consequences of the happenings mentioned below : 


В The middle classes аге learning more English. 
Dm More men are wearing wigs. 

8.3 Pollution makes people angry. 

. Television has replaced reading for many children. 


There are many graduates among the unemployed. 


Write a short article for the newspaper on any one topic you feel strongly about. 


(Adapted from Frank, C. et al. 1982. Challenge to Think. Oxford University Press.) 
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Activity 13: Integration of grammar with the skills-II 

Objective : To enable TPs to integrate the teaching of grammar with the four skills 

Time : 2 hours 

Materials required : Worksheet-13 

Methodology: Pair / Group work; plenary. 

1 Ask TPs to work in pairs/groups and analyse the four tasks given in Worksheet-13. 

2. ша plenary, invite opinions on your role during the activity and discuss ways in which 
common errors which emerge in the speech of the learner can be used in the classroom 
for further consolidation. 

Tips for the Facilitator : 

- Read the tips given for Activity 12. Follow them. 

- While the TPs аге working іп pairs/groups go around - making а note of the language 
being generated. Make a note of specific grammatical errors. 

- Draw the attention of the TPs to your role during the activities. 

- Explain how the common grammatical errors which surface during such communicative 


activities may be taken up for a more specific discussion at a later stage. 
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Worksheet-13 


Task 1 
Putting in order 
Form pairs. Look at the pictures given below and rearrange them to form a logical sequence of 


events. Arrive at the correct order by discussing with each other. 


== * O 
GEA 2 
— WEE ‹ Se 
a 
h 
с. 
d 
e 
f 
о 


Remember: the wolf will eat the goat, and the goat will 
eat the cabbage, if given the opportunity. 


(From.Penny Ur. 1981. Discussions that work. Cambridge University Press.) 
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Task 2 


Explain to the class that you are going to give them a topic and ask them to react to the topic by 
saying any words that they associate with it. Ask for a volunteer to come and write the words on 
the board. 

E.g. KIDNAPPED (topic) 


aunt 

father kidnap caught 

police brother 

KIDNAPPED 
ransom 
money 
happy hide 

bite in 

seven tears angry 


Divide the class into groups of three and ask them to discuss the topic. Ask the students if any of 
them have heard of a similar experience - make them narrate their story to the others. 


Task 3 
Choosing candidates 


T: Select four students from the class to form a panel of judges. Divide the rest of the class 
into groups of 3/4, each made up of the candidate and his supporters. 


II. The judges are to award a prize and the supporters have to think of as original and 
convincing reasons as possible in favour of their candidate getting it. 


Ш. For 10 to 15 minutes, the supporters and candidates plan their cases while the judges 
decide on what they are looking for and what questions they will ask. 


IV. Finally the judges interview the candidates - individually or in groups and decide on the 

winner. Some possible prizes and how to win them : 

G) Man/Woman of the Year award. The winner must have had the most impressive 
achievements over the past 12 months. 

(ii) A one month free holiday. The winner must give the most original, attractive 
description of the holiday he wants. 

(ii)  Thejob of President or Prime Minister. The winner must put forward the most 
promising programme of economic and educational reforms. 


(From : Penny Ur. 1981. Discussions that work. Cambridge University Press.) 
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Task 4 
Moral Dilemmas 


Work in groups of 4 
You are invigilating a Board exam. You see a student cheating with notes he has illegally 


brought into the exam room. You have three possible courses of action. 


• Ignore the incident. 
° Warn the student that if he cheats again he will be reported to the authorities. 
. Report the student to the authorities, in which case he may be debarred from taking the 


PRRRRRRERRR RRR 


exam for 4/5 years. 


Discuss within your group to arrive at a consensus with regard to which would be the most 


appropriate action to take. 


Write an article for the school magazine urging students not to copy in the exams, acquainting 


them with the implications of using unfair means in the examination. 


(Adapted from Harmer, J. 1993. The Practice of English Language Teaching. Longman.) 
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Activity 14 : Classroom grammar practice-I 


Objective : To enable TPs to adopt alternative approaches to grammar teaching in the 


classroom 


Time : 1 hour 
Materials required : Worksheets-14a, 14b & 14c 
Methodology : Pair work/individual work 


ild 
2. 


Refer to Tips for the facilitator before starting this activity. 

Ask the group to work in pairs (A & B). Give one TP in each pair Worksheet-14a 
and the other TP Worksheet-14b. Ask the TPs to do the two activities listed in the 
worksheet. 

Ask the TPs to individually complete the grid in Worksheet - 14c. Allow 10 minutes 
for this activity. 


Tips for the Facilitator : 


Lead the class into the activity by asking them to think of possible questions they 
would ask their family if someone they have never met is coming to stay with them 
for a few days (Presentation). 

At the end of the activity state the formal rule for using question forms supporting it 
with examples from the text given in the worksheet, (Practice (task I), Production 
(task II)). 

Draw TPs attention to the three stages of this activity : Presentation, Practice and 
Production. 


This is an activity for the elementary level. 


46 


Worksheet-14a — 
el 


Four people I 

= 
Student A ed 
I. Work with a partner. Ask and answer questions to fill in the missing information = 
about the following four people. . et 
Mukesh -i 

= 
Date of birth 2 
State of origin Punjab Maharashtra са 
Married or single married 

ce 
Number of Г 

e 
children 2 boys, 1 girl el 
Home town Lucknow Mumbai — 
Present job actress executive = 
Interests or en! 
hobbies music playing cricket 1 
Dislikes cold weather | doing the 

washing-up 
people who writing letters 
snore 
Main ambition to win the to work in 
National America 


award for 


best actress 


II. Work in pairs. One of you has been invited to attend a British Council workshop. The 


other TP is your principal. Ask and answer five questions about the workshop. 


(Adapted from Watcyn-Jones, P. 1995. Grammar Games and Activities for Teachers. 
Penguin.) 
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Worksheet-14b 


Four People 
Student B 


I. Work with a partner. Ask and answer questions to fill in the missing information 


about the following four people. 


Name Niharika 
Date of birth 18 Feb. 1970 


State of origin Gujarat 


Married or single married 


Number of 

children 2 girls 
Home town Vadodara Chandigarh 

Present job teacher 


Interests or playing 


hobbies tennis Я 

Dislikes ironing people who 
getting up smoke 
early going to the 


dentist 


Main ambition to travel to 


Greece 


II. Work in pairs. One of you has been invited to attend a British Council workshop. The 


other TP is your principal. Ask and answer five questions about the workshop. 


(Adapted from Watcyn-Jones, P. 1995. Grammar Games and Activities for Teachers. 
Penguin.) 
48 


DECOR CREE EERE CERT U4 


ёэцор sy} sem 

Кулов әш JO ә9е)5 jeu 1e 

‘sok JJ {USAIS әрпі o Jo 
uoneue[dxo [eurrope sem | 34818} 61136 nei ur | КЗојорощәуү 


pu 


by 


(глиэриз$ в se ajor 


InoÁ Se~ UM) 


IOI ѕләшеәт 


(сор 1ore[roeg au prp 
IEM) 2101 SIYAL, 


pT, 


Activity 15 : Classroom grammar practice-II 


Objective : To enable TPs to adopt alternative approaches to grammar teaching in the classroom 


Time : | hour 


Materials required: Worksheets-15a, 15b, 15c, 15d, 15e and 15f 


Methodology : Pair work/individual work 


1. 


Ask TPs to work in pairs and describe one person they know and find interesting 

(Presentation). 

a) Divide the class into groups of six and give TPs a different version of Worksheets- 
15а, 15b, 15c, 154, 15e & 154. 

b) Ask them to work alone and fill in column 1 about themselves. As this is personal 
information tell them they don't have to answer any questions that are too personal. 

c) Ask the TPs to fill in columns 2-6 by interviewing five people in the group 
(Practice). 

Ask the TPs to write a paragraph about any two of the people they interviewed. 

Or, ask the TPs, to prepare a poster on one of the persons they have interviewed. In the 

end the group can identify the person who has been described in the poster (Production). 


Ask the TPs to once again go back to the grid in Worksheet-14c and fill it in. 


Tips for the Facilitator : 


At the end of the activity, draw the TPs' attention to the grammar items focussed on in this 
activity. The related Grammar Rules (here for question formation and the appropriate 
use of tenses) must be consolidated overtly. 

Draw the TPs' attention to the three stages of this activity: presentation (step 1), practice 


(step 2) and production (step 3). 
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Worksheet-15a 


WHAT.SORT OF A PERSON ARE YOU? 


Fill in box 1 on the card below about yourself, then interview five other people in the class. Only tick (i the 
box if they answer YES. (You will also be asked questions.) 


Which of these statements apply to you? 1 | 2345 


— 
| always like to keep my things neat and tidy. 


І ат а good listener. 


| ат а hard worker. 


| ат easily influenced by friends. | 


| am usually willing to compromise and cooperate. 


| 
- Г] 
| 


| am good with my hands. 


am not particularly interested іп money. 


| сап forget my problems very easily. 


| enjoy being on my own. 


— 


| find it difficult to admit that | may be wrong. 


| am honest. | 
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Worksheet-15b 


Fill in box 1 on the card below about yourself, then interview five other people in the class. Only tick (“) the 
box if they answer YES. (You will also be asked questions. ) 


Which of these statements apply to you? [ 1]12]314 


| | am ambitious. I | — | 
E 


am usually calm and not easily upset. 


| am fashion-conscious. 


| am often afraid that | may look ridiculous or make a fool of 
myself. 


| | 2E 

mmm 

| am satisfied with my appearance. Г ІШ 
Р 


| ат superstitious. 


L 


| enjoy eating good food. 


it can relax quite easily. 


| enjoy being the centre of attention. 


| find it hard to talk to strangers. 


a 
| 
| 


| find that my first impression of a person is usually correct. 
Е 
| get upset if someone criticizes те. ji 


Q Penguin Books 1995 
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Worksheet-15c 


WHAT SORT OF A PERSON ARE YOU? (continued) 


Fill in box 1 on the card below about yourself, then interview five other people іп the class. Only tick ( the 
box if they answer YES. (You will also be asked questions.) 


Which of these statements apply to you? 1 | 2|3|4|5 Г 6 


| ат concerned about my appearance. | 


am essentially very cautious, conventional and 
conservative. | 
H | 


am impulsive. 


Гат sure of myself. 


| ат very attached to my family and friends. 


| ат very good at hiding my true feelings. 
1 feel anxious when | speak in front of a large group. 
Ge е 
| find it difficult to say no. 
| һауе a tendency to give up easily when | meet a difficult 
problem. 
I love a challenge and function best under stress. 
On the whole | am a very optimistic person. 
І often help oth А 
ln p other people. 


© Penguin Books 1995 
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Worksheet-15d 


Fill in box 1 on the card below about yourself, then interview five other people in the class. Only tick ( the 
box if they answer YES. (You will also be asked questions.) 


Which of these statements apply to you? 


| am interested in the latest fashion. 


1 am optimistic. 


am very faithful to my friends and always keep promises. 


| am very practical by nature. 


| feel embarrassed when looking at photographs of myself. 


| frequently suffer from insomnia. 


| ge upset if things don't go according to plan. 


| like to share my problems with my friends. 


| often worry that | will do or say the wrong thing. 


| prefer to be at home rather than go to parties. 


| | work best in a team. 


| am self-confident. 


© Pehguin Books 1995 
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Worksheet-15e 


WHAT SORT OF A PERSON ARE YOU? (continued) 


Fill in box 1 on the card below about yourself, then interview five other people in the class. Only tick (7) the 


box if they answer YES. (You will also be asked questions.) 


Which of these statements apply to you? 1 


23480 


| ат shy and self-conscious in social situations. | 


Гат very careful about the way | dress. 


| ат warm-hearted and usually generous to others. 


| саге very much if people like me or not. 


| get embarrassed very easily. E 


| frequently suffer from insomnia. 


| like to work by myself in my own way. 


| love luxury, beauty and pleasure. 


| often think ‘I wish | were a child again.’ 


! prefer eating good food in style rather than grabbing a quick 
meal. 


| prefer to listen than to talk. 


! sometimes have difficulty controlling my temper. 


© Penguin Books 1995 
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Worksheet-15f 


Fill in box 1 on the card below about yourself, then interview five other people in the class. Only tick (/) the 


box if they answer YES. (You will also be asked questions.) 


Which of these statements apply to you? 


Г 
One of my main aims in life is to do something that will таке 


my parents proud of me. 


Once | have made my mind up | seldom change it. 


| prefer to stay in the background rather than push myself 
forward. 


| irs difficult to find anything to talk about when | meet a new 


| tend to be very lucky. ші 
M 1 


Large groups of people make me nervous. 


person. | 


| get easily upset by things. 


1 usually end up making the decisions when | am with a 
group. 


1 love nothing better than a challenge. 


| | try to get my own way. 


| don't really worry about what others think of me. 


k uad ILE езе ede abl АЗ 
© Penguin Books 1995 


| sometimes have difficulty controlling my temper. 
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(From Watcyn-Jones, Р. 1995. Grammar Games and Activities for Teachers. Penguin.) 
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Activity 16: Classroom grammar practice-III 


Objective : To enable TPs to adopt alternative approaches to grammar teaching in the classroom 
Time : 1 hour 


Materials required : Grid (Worksheet-14c) 

Methodology : Plenary session 

Divide the class into groups of six. 

Ask each group to discuss one item from the grid (W. orksheet-14c). 

Ask the group to form a circle. You as the facilitator should also be a part of this circle. 


eee = 


Invite group reaction to each issue raised in the grid. Open it to the entire group to give 
their opinions about that particular issue. Write each point on the blackboard. Remember 
not to reject any point of view. 


Tip for the Facilitator : 


- In the case of a deadlock - intervene firmly and tell the TPs that the issue would be 
resolved during the next activity. 
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Activity 17: Evolving a lesson plan 
Objective : To enable TPs to design a lesson plan to make the teaching of grammar effective 


Time: 1 hour 


Materials required : Posters, markers 


Methodology : Pair work/group work 


1 


N 


In pairs TPs look back on the activities they experienced earlier (Activities 14, 15 & 16). 
TPs then identify the stages of an effective grammar class that emerged in the preceding 
activities. 

In a plenary facilitator writes down the feedback from the TPs on the board, highlighting 
the crucial steps. 

TPs work in groups of 5 and work out a lesson plan for teaching a grammatical item. 

TPs put up their lesson plan on posters and organise a 'Poster Mela’. Facililtator and other 
TPs put their comments on the poster. 


TPs modify their plans in the light of the comments. Photocopies of the plans distributed 
to all TPs. 


Tips for the Facilitator : 


Scrutinise carefully the steps suggested by the TPs. Exclude steps which seem 
inappropriate (or inconsistent with the general tenor of the current approaches to grammar 
teaching). 

Eventually cull out a lesson/teaching plan on the following lines. 
(i) Lead in 

(ii) Presentation of grammar items in a communicative context. 
(іі) ^ Meaningful practice 

(iv) Elicitation of rules 


(v) Production (through integrated grammar practice activities) 
next lesson emedial lesson 


Emphasise that 

(a) 'Meaningful practice', could include communicative activities like, games, role 
plays, simulations, contextualized drills etc. 

(b) "Production would entail the production of an extended piece of free 
writing/speech, displaying the integration of grammatical knowledge with the 
other skills. 

(c) The above lesson plan is a tentative guideline not a rigid framework. Different 
items may lend themselves to slightly different treatments and the TPs should feel 
confident of their ability to modify, adapt, create according to the needs of the 
learner in their respective contexts. 


58 


208000800000888808600004480006040060400000000442224442442427427297277 


Teachers 
Self-Assessment 


CELLAR TAAL Я AD MAARHRAHRARANRAANHR aan ana есе 
(SENE NINIEININIEINIMIMINIMIMIMIMIM eki mmm des Ба і Ба Ба Ба Ба Ба HL TT E C Y ЫА Ig L3. 414 


Activity 18 : Attitude to grammar : awareness raising 


Objective : To enable TPs to become aware of their attitudes to grammar 


Time : 40 minutes 


Materials required : Worksheet-18 


Methodology : Group work & plenary 


Divide the class into groups of 4/5. 

Distribute Worksheet-18. 

Give TPs 15 minutes to do the task. 

In the plenary, discuss answers, highlighting your attitudes to correctness and 
‘acceptability’. 

Sum up, highlighting fuzzy areas of grammar. 


Tips for the Facilitator : 


You are likely to meet teachers with rigid attitudes towards notions of correctness. They 
may not be ready to accept the category ‘acceptable’, and may argue about it. 
With patience and tact help teachers realize that certain traditional rules of grammar are 
not always valid. Formal grammar tells us that a sentence with a transitive verb can be 
passivised. But this is not always true. For example, 
Не has a car cannot be passivised as * A car is had by him. 
This book contains 100 pages. cannot be passivized as “100 pages are 
contained in this book. 
The teachers may give the right answer for the wrong reasons. 
For example : They may say that sentence 8 is wrong because formal grammar says 'Use 
any in negative statements and in questions. They may not realize that the word order in 
the question Why you are crying is wrong. 
Make sure that you have worked through the materials yourself and are comfortable with 
the answers. This is essential if you want to ensure that teachers are convinced of the 


point of view presented. 
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Worksheet-18 


Study the following sentences. Then, as a group discuss and decide which of these 
sentences you find Grammatical (G), Acceptable (A), Both grammatical and acceptable 
(B), Neither grammatical nor acceptable (N). Indicate your choice in the grid provided 
with a tick (/ ). Discuss / justify your choice/s in the group. } 


Tom has been loved by Mary. 

You are not understanding me at all. 
But me no buts. 

This shirt washes well. 

This is toted of calyth. 

Everyone gave their share. 
Colourless green ideas sleep furiously. 
Why you are crying? 

Is something the matter? 

It's I. 

She pluck, she eat. 
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Activity 19: Self diagnosis of TPs’ grammatical competence 

Objective : To enable TPs to understand their strengths and weaknesses in specific areas of 
grammar 

Time : 1 hour 

Materials required : Worksheet-19; Poster and colour pens. 
Methodology : Pair work/group work 

Divide the TPs into pairs. 

Distribute Worksheet-19. 

Give TPs 20 minutes to do the task. 

Ask pairs (randomly) to read out their answers to the whole class. 
Ask other TPs to respond to the answer. Discuss. 

Ensure TPs have the right/acceptable answer. 

Let each pair make a list of their strengths and weaknesses. 


Lo RO A E SN ате 


Teachers reflect in groups on the reason/s for their strengths and weaknesses in different 
areas of grammar by recollecting their own experiences in the grammar class. 


9: Ask TPs to prepare a poster with one slogan for effective grammar teaching. 


Tips for the Facilitator : 

- Go through the Worksheet and prepare a key. 

- Do not spend too much time discussing why an answer is right or wrong because the focus 
of this activity is diagnosis, not explanation. 

- Share your own experience/s as a learner of grammar to give the discussion a direction. 


- Example of a poster for effective teaching : 


Practice Does Not Make Perfect 
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Worksheet-19 


Complete each of the following sentences in such a way that it means exactly the same as the 


sentence before it. 


1: It's a pity you didn't tell us about this. 


2. They made her hand over the passport 
She was ---------------------------------- 


3 The journey took so long because we took the wrong road. 


4. The journey took longer than it ever had before. 
The journey had 

a Iam sorry I interrupted your dinner. 
I apologize ---------------------------------- 

6. When did you start work today? 
How long ----------------------------------? 


ike No one here is younger than her. 


8. The children should be in bed now. 
It's time ---------------------------------- 

9: I don't have the time and I don't have the money for a holiday 
I have neither ---------------------------------- 

10. It has been raining for half an hour now. 
It started ---------------------------------- 
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Activity 20 : Acquisition vs learning 


Objective: To enable TPs to become aware of the difference between acquisition and learning 


Time : 45 minutes 


Materials required : Worksheet-20 


Supplementary materials : Definitions 


Methodology : Individual work/pair work 


1. 


2 
3: 
4 


Distribute Worksheet-20 to the TPs. 
Give them 10 minutes to do Part A of the worksheet. 
Let them discuss Part B, in pairs for 10 minutes. 


In the plenary highlight the differences between learning and ‘acquisition’. 


Tips for the Facilitator : 


Encourage TPs to reflect on the way they learnt their grammar. 


Point out to TPs the role of context and register in determining appropriacy of choice. 
р 
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Worksheet-20 
PART A 

Given below are the descriptions of different situations and three ways of responding to each of 
them. Study them carefully and make your choice. 
Situation I 
You have gone to your Principal's house to invite her to your child's first birthday. She asks you : 

"Would you like a cup of coffee?" What would you say? 

a) Thanks a lot, madam, but I had some coffee just a few minutes ago. 

b) No thank you; coffee has been drunk by me. 

c) Had you offered me coffee an hour ago, I would certainly have accepted it, 


madam. 


Situation 2 
A colleague, who is a good friend of yours, has discovered that the marks statement sent by him 
to the University has a serious error. The Senate is going to meet tomorrow to discuss the results. 


Your friend is desperate and seeks your advice. Which of the following sentences would you use? 


а. ІГІ were you, Га inform the Controller of Examinations at once. 
b. You ought to communicate this to the Controller of Examinations without delay, 
с. It is imperative that the Controller of Examinations be informed immediately. 


Situation 3 
You had to catch a flight on the morning of 8.10.97 at 6 a.m. You misread the date and thought it 
was for the 9th. You realized your mistake at 10 a.m on the 8th. You rushed to the airport to get 
the ticket endorsed for the next day's flight. 
Which of the following would you choose to approach the officer-in-charge? 
a) Well, officer, I've made a terrible mistake. I thought my ticket was for tomorrow! 
And so I've missed my flight today. How about endorsing my flight for tomorrow? 
b) Sir, I misread the date on my ticket and have missed my flight. Could you kindly 
endorse my ticket for tomorrow? 
с) Officer, I just could not make out the date on my ticket - the carbon used must be 


of poor quality, I've therefore missed my flight today. You'd better endorse it for 
tomorrow. 
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After you have made your choice, turn to the person next to you and discuss the following. 
What helped you to make the choice? 

a) what you had learnt in your grammar class 

b) what you had picked up from other sources (TV, Radio etc) 

с) what you had picked up outside the classroom 
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Supplementary material 


Context : (here) means different situations where the English language is used. 
Register : (here) means the degree of formality or informality appropriate in different situational 


contexts (e.g. depending on the addresser - addressee relationship, subject matter etc.). 
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Activity 21 : Strategies for self-learning 

Objective : To enable TPs to become aware of strategies for self-learning 

Time : 45 minutes 

Materials required : Worksheet-21 

Methodology : Individual work/plenary 

ile Distribute Worksheet-21 to TPs. 

2 Give them 20 minutes to do the Worksheet. 

3. In a plenary, elicit strategies not already included in the Worksheet. 

4 Discuss why a certain strategy is preferred to others. Are there causes other than 


linguistic that determine the choice? 


Tips for the Facilitator : 

- Point out to TPs the need to shed inhibitions in clarifying doubts about grammar. 

- Point out the value of also using other resources easily available. 

- Finally, make it clear to them that if they need to improve their language they must 


take the initiative. 
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Worksheet-21 


Here are some strategies that people use for dealing with grammar. Which of them do you use? 
You can tick more than one. 
A 


I consult my friend who is very good at English - I ask him to tell me every time I make a 


grammatical mistake, e.g. the use of prepositions. 


questions. It also helps me to learn. 


difficulty. I then look this up in a grammar book. 


To help myself learn grammar. I use a grammar book with exercises and a key. I try to 


answer a question in an exercise and then look up the key. This helps me to do all the 


I listen to the BBC everyday and make special notes of usage relating to my area of 


with grammar problems. 


Add one more strategy to the list above. 
E 
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I buy books on common errors and do one page a day. I am sure this will help me to deal 
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Activity 22: Error correction 


Objective : To help TPs to identify errors which should be corrected 


Time : 2 hours 
Materials required: Worksheets-22a, 22b & 22c 


Supplementary material : Table and Definitions 


Methodology : Group work/Plenary session/Pair work 


1, 
2 


Ask the TPs to form groups of five and discuss Worksheet-22a. 

In a plenary, discuss the different attitudes/beliefs of the TPs. Accept all the suggestions 
and write them on the blackboard. 

Ask the group to work in pairs and examine Worksheet-22b. 

Ina plenary, group the sentences under different criteria. Remember to write all the 
responses on the blackboard. Do not reject any suggestions. 

Ask the TPs to form groups of five and discuss Worksheet-22c. 

In a plenary, write the different viewpoints/beliéfs/values/attitudes of the TPs on the 
blackboard. Accept all suggestions. 


è 


Tips for the Facilitator : 


Worksheet - 22a: Focus on building a positive attitude towards errors produced by learners. 


Worksheet - 22b: Some of the sentences сап be categorized under two/three heads. Accept all 


the suggestions. 


Worksheet - 22c: Guide the discussion towards establishing the importance of 


e fluency over accuracy 
• identifying different language varieties 


e accepting language changes. 
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Worksheet-22a 


Discuss in groups of five, the teacher attitudes reflected in the following questions: 


1. 


Will you ridicule/frown upon the errors produced by the learners? 


Will you consider the errors as indicators of their learning process? 


Will you use the errors аз а resource in the teaching of grammar? 


Will you use the L1 (mother tongue) of the learner to explain an error in their L2 
(English)? 


Will you deduct marks for every grammatical error made by your learner? 
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Worksheet - 22b 


Examine the following sentences and categorize them according to the following etiteria : 


y Өл Б CO San ME 


к. — 
ка © 


(i) acceptable in spoken / colloquial varieties but unacceptable in written, formal 
varieties. 
(ii) unacceptable in both spoken and written varieties. 


(iii) errors which hinder comprehension. 
(iv) errors which do not hinder comprehension. 
(v) acceptable in Indian English but not in native varieties of English. 


(vi) acceptable even in native varieties now but unacceptable according to 


traditional grammar books. 


My brothers is in Delhi. 

Why you are angry with me? 

I am having a саг. 

It costed me Rs. 200/-. 

I have cleared the examination. 

Raj is coming today, isn't it? 

I want that you should study engineering. 
Who is that? It's me. 

Don't say lies to me. 

The meeting has been preponed. 

Don't hang around the Women's hostel. 
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Worksheet-22c 


Which errors would you as teachers pay attention to/correct in the class (based on the sentences in 


Worksheet-22b) keeping in view the following factors: 


1) 
2) 
3) 


4) 


accurate/grammatical 
fluent/acceptable 

language variety : 

(i) spoken / written 

(i) Indian English / native varieties 


the notion of language change. 
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Supplementary Material 


Definitions 

Accuracy is defined as focus on the mastering of grammar/structures of a language. 
Fluency is defined as focus on communication, that is, using language to communicate 
creatively, purposefully and interactively. 

Language change reflects the changes that a language undergoes. For example, the 
sentence, it is me which is unacceptable in traditional grammar is now widely used and 
acceptable in modern English. 

Acceptable is any usage that native speakers feel is possible in a language. 

Grammatical is any usage that conforms to the rules of a grammar. 

Language variety refers to a situationally distinctive system of linguistic expression: 
spoken/written (native/non-native. For example: He is tall, isn't it? Would be an example 
of a non-native variety of English, whereas, Don't hang around here, would be an instance 


of spoken variety). 


Table : Language Learning Dichotomy 


- ACCURACY - FLUENCY , 
* knowledge (competence) * skill (performance) 

* form * meaning 

* explicit * implicit 

* overtly given rules * learners left to infer 


tules from experience/ use of language 


* 


* expected to apply expected to use language 


tules consciously focussing on communication 
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Activity 23 : Approaches to error correction 


Objective : To familiarise TPs with different modes of error correction 


Time : 2 hours 
Materials required : Worksheets-23a & 23b 


Methodology : Pair work/group work and plenary session 


1 


Divide the TPs in groups of five and discuss Worksheet-23a. Give them about 30-40 
minutes to do this. 

In a plenary, invite individuals to contribute towards the topic at hand. Do not reject any 
opinion. Refer to the tips given for Worksheet-23a. 

Ask TPs to work in groups of five and discuss Worksheet-23b. Allow 30 minutes for this. 
іп a plenary, invite group opinions on different modes of correction. Discuss why there is 


a need to allow peer correction. 


Tips for the Facilitator : 
Worksheet - 23a 


* 


* 


Focus on different modes of correction which can be used by teachers. 
show the importance of peer correction 

- to solve the problem of time constraint 

- to serve as a morale booster for the learners who correct 


- to make correction acceptable to the learner who is being corrected. 


Worksheet - 23b 


Task I and IV lend themselves to peer correction as they are simple, one word 


substitution/fill-in-the-biank activities. 


Task II can be used for individual correction as it involves the learning/internalising of the 


rules. 


It is crucial for the tutor to correct the errors in a communicative task like Task III as the 


focus of the learners in such tasks is on fluency rather than accuracy. 
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Worksheet-23a 


Examine the statements given below and discuss in groups of five the mode of error 
correction that you would follow in the classroom. 

All exercises should be corrected only by the tutor. 

Some exercises can be corrected by the tutor and some others by the learners individually. 
Some correction can be done by peers. 

Certain errors can be ignored. 

Peer correction may lead to a proper understanding of the rules and hence should be 
encouraged. 

Individual correction helps the learners to internalise the rules better. 

No exercise should be corrected by the tutor. 

Correction by peers may not be acceptable to peers. 

Parents/school authorities enforce correction of errors by tutors only. 


Peer correction is impartial. 
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Worksheet-23b 


Discuss in groups which mode of correction would be appropriate for each one of the following 


tasks (i.e. individual correction/peer correction/tutor correction) and why. 


nt 


Note: 


Fill in the gaps in the following sentences with in, on or at. 
0. I went to Delhi in July. 

1. We must leave 4 o'clock. 

2. We'll have a break the afternoon. 

3. She's arriving Tuesday. 

4. It's very cold һеге night. 

5. I was born 1960. 


Correct the errors (if any) in the sentences given below. Refer to the note. 
1. I am having three bank accounts. 

2. They are having a lovely time in Ooty. 

3. Don't disturb him. He's having his lunch. 

4. Are you having a bad headache? 

5. I am having a look at this book. 


The main verb have is used with -in, to indicate an 


It cannot be used with -ing to denote possession/a body sensation. 
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III. 


IV. 


Alibi 
Send two students out of the class and tell them that they are suspected of committing a 
crime between certain hours (for example, that they robbed a well-known bank between 
the hours of ten and twelve last Thursday morning). Make them construct alibis for one 
another. They claim to have been in each other's company at a completely different place 
from that of the crime. Call the first student in and ask him questions in the absence of the 
second. Then interrogate the second student. If their stories do not tally in every respect, 
their alibi is presumed false and they are 'guilty' of the crime. 


Focus on the use of the simple past and the question forms. 
(From Penny Ur. 1988. Discussions that Work. Cambridge University Press.) 


Join a sentence from List A with one from List В. Begin each sentence with ‘as’. 


1. Yesterday was a holiday B.  Iwalked in. 

2. It was a nice day we came in very quietly. 

3. We didn't want to wake anybody up we didn't know what time it was. 
4. The door was open we went for a walk by the sea. 

5. None of us had a watch all the shops were shut. 


As yesterday was a public holiday, all the shops were shut. 
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Activity 24 : Remedial work 

Objective : To familiarise TPs with different ways of dealing with remedial teaching 

Time : 2 hours 

Materials required : Worksheet-24 

Methodology : Pair/group work; plenary 

k Ask the group to look at Worksheet-24 and discuss the statements. 

2: Ina plenary, invite opinions from the group. Accept all the opinions and write them on the 


board. Refer to the tips given below. 


Tips for the Facilitator : 
- Focus on the need for different types of remedial activities. 

(i depending on the age of the learners (for lower age groups - drills might be useful ; 
for higher age groups - presentation of rules and communicative activities might be 
useful). 

(ii) depending on the cognitive level of the learner. 


(iii) depending on the nature of the task. 
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Worksheet-24 


Discuss in groups the following statements referring to remedial teaching : 


1 The use of structural drills is the best approach to remedial teaching. 

Phe The students should be made aware of the rules to correct their errors. 

3: The students should be made to write the correct sentences 10 times for reinforcement. 

4. The students should be made to use the particular grammatical structure taught in 


communicative activities. 


5. The teacher should use the L1 of the student to explain the error made by the student. 
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Activity 25: Grammar testing vs grammar teaching 

Objective : To raise IPs awareness about difference between grammar teaching and 
grammar testing 

Time : 20 minutes 


Methodology : Group elicitation 


Ji Elicit from TPs differences they perceive between teaching and testing in general. 
a Narrow down to difference between teaching and testing tasks. 
3. Summarise the differences on the black board. 


Tips for the Facilitator : 

- Accept initially all possible answers on differences between teaching and testing 
(tasks). 

- Gradually narrow down the differences to the following: 


- teaching testing 
- enable learning check learning 
- create change in behaviour find out if knowledge is available 
- positive guidance negative guidance 
80 


Activity 26 : Testing grammar 


Objective : To enable TPs to perceive the usefulness of testing tasks for teaching 


Time : 90 minutes 


Materials required : Worksheet-26 


Supplementary materials : Chart 


Methodology : Group work with different tasks across the groups. 


E Get TPs into groups of four. The 8 tasks may be allotted to different groups with each 
group working only on one task. Alternatively, you could choose 3-4 of the tasks, and get 
2 groups working on one task. 

2 The groups examine the task and write down: 

a) (i) the focus of the task (ii) grammar areas tested (iii) other skills (if combined). 

b) the correct answers/scoring key 

с) one set of wrong answers (possible mistakes that a student can make) 

d) one or two useful comments that will help the student who got the answer wrong, 
understand his/her mistake. 

3: While TPs work on the task, put up on the blackboard the chart given below, to be filled in 
by TPs. 

4. When TPs have finished their group work, ask them to nominate one person who will 
write their work on the board. 

9. Give all TPs 5 minutes to go through the tasks of the other groups. 

6. Discuss in a plenary the nature of wrong answers and the nature of comments made. 
Focus on individual learning and point out the meaninglessness of comments like 'could 
do better. 

Tips for the Facilitator : 


When allotting tasks to groups, you may not use all of them - this will depend on the 
number of participants. 
The nature of comments can vary from : 

"improper use of preposition/verb/article" to 

"use polite form of the verb" to 

"the answer would have been excellent if you had used the passive form of the 

verb" - to 

"whether should be used as a connector". 
Get TPs to go beyond these comments and perceive that unless they can explain to the 
students why a verb/preposition/article is wrongly used or why a passive form must be 
used, real teaching does not take place. If the student knew it was wrong, the mistake 
would not have occurred. 
Point out to TPs that common errors can be written upon the blackboard in class and re- 
teaching done at the end of a text to enable learning. 
Highlight the fact that іп individual feedback genuine, need-based teaching can happen 
through constructive feedback after a test. 
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Worksheet-26 

Given below are some tasks. Analyse each task carefully and decide what the focus of each 
task is. Next, visualise at least one set of wrong answers for each task.’ ‘Write these down 
and then put down constructive comments that you can make to the students who might have 
written these wrong answers. Your comments should help the student rectify the mistake 
made. 

Task I 

Given below are details about the pigeon bird. Use the information to complete the 
paragraph that follows. Do not add any information. Write your answers in the spaces 
provided. 


The pigeon 
family - columbdae 
size - 17-75 cms 
description - small head, plump body, soft plumage 
food - seeds, plant material 
special features - fly at a good speed 
- can act as messengers 


- have a typical call 
The pigeon is (a) family. Seventeen to 
seventy five cms long, pigeons are described as (b) and very 
soft plumage. Pigeons mainly eat (c) fly 
(d) and are (е) 
Task II 


Imagine that you are interested in mountain climbing and read the advertisement given 
below. Write a response to the advertisement asking for all necessary information about a 5- 


day trip you would like to make to Badagiri. 


Are you a budding mountaineer? 
Come then to BADAGIRI 
Climb your way to the sunset. 
All facilities available on request. 
For details contact 
Forest Ranger 

25, Main Road, Badagiri. 
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Task Ш 
Ajit Bose is a seller of jewellery. His shop is on Station Road. A customer would like to 


know how to reach his shop by auto from the bus terminus. Ajit writes to him giving him 
necessary information on directions, timing, etc. Write that letter for him; use the map and 


the information given on the board outside his shop. 


Monday-Thursday 9-1 p.m.; 2-6 p.m. 
Friday; 9-12, 3-5 p.m. 
Saturday 9-1 p.m. only 
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Task IV 
Four sets of words have been given below. Rearrange each set to form meaningful sentences 
and write them in the space provided. The first one has been done as an example. 
nuts / role / the / considered / of / has / been / all / at / diets / in / not 
a) contain / milk / as / nuts / much / protein / as 
b) five / as / they / times / contain / protein / meat / the 
с) supply / one / get / сап / meat / nuts / from / therefore / everything / can / that 
d) snacks / replacement / а / they / also / good / are / for 


E.g. The role of nuts in diets has not been considered at all. 


a) 

b) 

с) 

d) з : 3 лады ыл - 
Task V 


As the secretary of the crafts society - write a notice for your school notice board about a 
rangoli competition to be held for classes VIII and IX. Give details about time, place, 
entrance fee, etc. Do not exceed fifty words. 


Task VI 

Rita and Deepika are discussing their plan for tomorrow. Complete the dialogue below ina 
suitable way. Write your answer in the space provided. The first one has been done as an 
example. 


Rita : What have you decided to do tomorrow, Deepika? 
Deepika : 1 haven't decided any thing in particular. 


Rita : come to my home? 

Deepika : That's really a tempting offer, but that without my parents' 
persmission. 

Rita : О.К. I will them in the evening. 

Deepika : I'm sorry you won't be able to do that. They are going 
to meet my grandparents. 

Rita : I don't mind ringing them up. at night? 


Deepika : Of course, they are. 


Task VII 
Look at the newspaper items below. Then use the information in the headlines to complete 


the paragraphs. Write your answers in the spaces provided. The first one has been done as 


an example. 


(i) SUSPECT IN BOMB BLAST CASE ARRESTED 
The Shahpur police report that a suspect responsible for bomb blast in a local cinema 


has been arrested. 


(ii) ТЕНКІ DAM REVIEW URGED 
During a satellite survey cracks were noticed at a number of points in the Tehri Dam. 


Mr. Mohan Kumar, a Janata Dal Member, impressed upon the centre to 


(iii) BSF SEIZES OPIUM FROM INTRUDERS 


The Border Security Force seized 


from those trying to cross the 


border near Amritsar. 


(iv) ELEPHANT RUNS AMUCK - KILLS THREE 


А mast elephant escaped from a circus and 
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Task VIII 


Neeta recently attended an interview for the post of a junior officer in Delhi Telephones. Read 


what the people on the interview panel asked Neeta, and then complete the letter which she 


ENGINEER MANAGER CHAIRMAN 


Dear Reema, 
I performed well at the interview - nothing terrible happened as I had feared. When I was 
asked to sit, the Engineer, a lady, asked me when I had passed my M.Sc. When I replied she 


was impressed by my answer and asked me 


She wanted to know about optical fibres. You know this was my specialisation and I gave a 


long explanation. Then the manager, a strict-looking person, asked me 


Perhaps he had been contemplating if I was selected how I would reach the training place. 


At once he shot-another question asking me 
and of course I expressed 


my willingness for that. The chairman asked me 
I guess I fared 


Же Ұл. 2ot- ЕЕ AER 
well. I am hoping to get a letter of appointment soon. 
Yours affectionately, Neeta 
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Supplementary material 
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Chart 


Task | What is tested Correct answer Wrong answers Comments 
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Study 1: Evaluating grammar books. 


This study will enable TPs to critically appraise grammar books they are using/that 


they may be required to recommend. 


Step 1 


Step 2 


Study and critically analyse a grammar book(s) using the criteria listed 


in the grid. Use the scale for each of the criteria listed in the grid. 


Write a brief report based on what you have analysed. Include the following 


in your report: 


© 


(i) 


the titles of the books, the name/s of the author/s, the name of the 
publisher, date of publication, price and availability of the book. Also 
add whether the author's stated purpose in the preface/introduction is 
matched by the types of tasks / exercises included in the book. 

your comment on the usefulness of the book(s) in the light of your 
understanding of the communicative/learner centred approach to 


teaching grammar. 
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Criteria for analysis of the book 
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Study 2: Reviewing grammar items in public examination question papers of various 
Boards (CBSE/State Boards) 


This study will enable TPs to critically examine/review the grammar tests in different 

examination papers. 

Step 1: Collect at least 5 different question papers (X Std) from different Boards. 

Step 2:  Analyse/list the various areas tested (c.g) prepositions, verbs etc. and make а 
table as follows: 


Board BSE ate Board ICSE 


Step 3: Examine the weighting given to grammar items (eg) 10/100 or 25/100 etc. 
Step 4: Analyse the test items on the lines suggested in the grid below (you may add to 
the list): 


Step 5: What does the analysis reveal about : 
a) the importance of grammar in English language testing in India? 
b) the approach to grammar testing? 

Step 6: What recommendations would you make regarding testing of grammar at the 
secondary level? 


Study 3: 


Observing classroom teaching 


This study will focus on the different approaches to the teaching of grammar adopted by 


teachers in the classroom. 


Step 1 


Step 2 


Step 3 


Step 4 


Step 5 


Step 6 


Interview about 2-3 teachers to arrive at their attitude to the teaching of 
grammar. Or alternatively administer a questionnaire and get the responses of 


the teachers (refer to the questionnaire attached). 


Collate the responses and arrive at what you understand to be the 


teachers' attitude to the teaching of grammar. 


Look at the checklist given and identify the dimensions you would like 


to focus on. Observe 1-2 classes of these teachers using the checklist. 


Compare each teacher's attitude (as revealed in their response to the 


questionnaire) and their actual classroom practice (as observed by you). 


Now compare one teacher with the other in terms of what you have arrived at 


in Step 4. 


Write a report highlighting the contradictions if any, between their beliefs and 


practices and possible reasons along with suggestions for improvement. 
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Questionnaire for teachers 
1. The following table was seen written on the blackboard in Teacher X's class : 
Гат sitting 


You are sitting 
He/She/It is sitting 


We are sitting 
They are sitting 


The teacher's focus was on presenting: 


(a) the basic meaning of the tense 

(b) the grammatical form of the tense 

(c) the basic meaning and the grammatical form of the tense 
(d) a series of useful, meaningful sentences. 


Do you feel that the presentation of a new tense should be based on : 


(a) form only 
(b) form and meaning together 
(c) form, meaning and use together 
2: This is how different teachers presented comparison of adjectives to their students. 


Which presentation do you think is : 


(a) the most interesting? 
(b) the easiest? 
(c) the most useful? 


Teacher A 

I talked about two buildings in the town ("The post office is bigger than the bank") 
Teacher B 

I drew lines on the board (Line A is longer than line B.) 

Teacher C 

I called a tall and a short student to the front and compared them (Anand is taller than 
Arun.) 

Teacher D 

I drew pictures of two men on the blackboard and compared them (Krishna is taller than 
Ramesh.) 
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The following conversation was overheard between two teachers. 
Teacher 1: What did you do in the last lesson? 


Teacher 2: Well, I taught them the first conditional yesterday. I'll go on to the 


second conditional next. 


Which of the following statements do you think reflects the attitude of Teacher 2? 
Tick (V) the statements that you think Teacher 2 believes in. Then put a cross (x) 


a) 


b) 


с) 


d) 


e) 


next to the statement that you believe in. 


Each conditional is one teaching point. 


The first conditional is a complex item that 


requires several lessons. 


Learners should be given the opportunity to use 


conditionals in a variety of situations. 


Once presented, the conditionals have been learnt. 


There should be a progression from the first to 


the second conditional. 
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Checklist 
What to look for Comments 


Is the grammar item contextualised or 
presented in isolation? 


Does the teacher proceed from the 
rules to the use of these rules or 

does the teacher provide an authentic 
context for the use of the rule and 
then explain the rule? 


Are the exercises interactive/ 
communicative? 


Do the exercises involve 
(i) only individual practice? 
(ii) pair work? 
(iii) group work? 

Are the exercises graded? 


Is there variety in the exercises? 


Is there integration of grammar with 
the skills (LSRW)? 


Does the teacher focus on accuracy? 


Are the instructions to the students 
simple and clear? 


Does the teacher provide feedback 
immediately? 


Is there a discussion of the errors 
produced by the learners later on? 
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Study 4 : Studying common errors of students 


This study will focus on the common errors made by learners of English. This will enable 


TPs to focus on the major errors produced by learners. 


Step1: 


Step2: 


Step 3 : 


Step 4 : 


Step 5 : 


Invite a group of about 5-6 teachers of English who would be interested in this 


project. 
Together, you should collect around 50 errors made by students in your class. 


Together decide on criteria which would help in dividing the errors into two 


groups: those which impede communication and those which do not. 
Categorise errors using your criteria. 


Establish the teaching/learning issues emerging out of this study. Write a 


report on it. 
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Study 5 : А study of learner and teacher attitudes to the teaching/learning of grammar 


Teacher and learner attitudes are seen to play a crucial role in determining the 
implementation of an approach. The literature on curriculum innovation suggests that the 
only way to build a bridge between a prescribed theory and actual classroom practice is by 
focusing on teachers and learners’ experiences, prejudices and beliefs which have an effect 
on their classroom behaviour. One way of achieving this is by doing a project on finding out 


teacher/learner attitudes to teaching and learning. 


Three questionnaires are given below. Two of these relate to teachers attitude to 
teaching/learning of grammar and one to learners’ attitude to teaching/learning of grammar. 
You could use the questionnaires individually or in combination depending on the question 


you plan to address. 


Step1: Examine the questionnaire and decide which aspects of teacher/learner attitudes 
you would like to explore in your study. Modify the questionnaire accordingly. 
If the questionnaire is modified ensure that it is neatly typed, well formatted, and 


has enough space for the respondents to write. 


Step2: Collect data by asking your learners/colleagues (2-3) including yourself to 
complete the questionnaire (the number of students can vary from a very small 


group of 8-10 students to a whole class). 


Step 3: Collate the data in order to arrive at their attitude to the teaching/learning of 


grammar. 


Step 4: Make a report of your findings and its consequences for teaching/learning 
grammar in your class. Suggest a follow-up to your study. 
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Attitude to the teaching/learning of grammar 


Questionnaire for Teachers 


Name: 

Educational background: 

Teaching experience: 

Classes you teach: 

Age group: 20-30 3140 41-50 51-60 


— ll ss ee 


(Tick the appropriate box) 


Do you think teaching grammar helps your students to write better English? Circle 
your response. Yes No Doubtful 
Do you enjoy teaching grammar? 

Enjoy Tolerate Dislike 


What is it that you enjoy in your grammar class? 


What do you think makes a grammar class boring? 


What is the most difficult part of teaching grammar? 


Do you feel the way you teach grammar is effective? Why? 


To what extent do you find interactive tasks helpful in teaching grammar? What 


suggestions/comments do you have? 
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10. 


11. 


12. 


13. 


14. 


15; 


16. 


17. 


18. 


19. 


Ате the activities/tasks you do in the class appropriate for teaching grammatical 


items? Justify your statements. 


Do you feel that for certain grammatical items even 3-4 activities are not sufficient? 


If yes, what are these items, and why do you feel the need to do something more? 


Yes Мо Doubtful 
Do you believe grammar cannot be taught, one just 
learns to use the language through trial and error? 


Do you believe that teaching grammar of a language 
is a life-long process? 


Do you believe that as long as you can speak fluently, 
it is all right if there are a few grammatical mistakes 
in one's speech? 


Do you feel that even after you have taught the 
structure, your students have not understood the item? 


Do you feel you learnt to use the language through 
your own efforts and reasoning and not because you 
were taught grammar in school? 


No one can teach grammar explicitly. You acquire it 
unconsciously. Do you agree? 


Should all grammar be taught through interactive tasks? 


Do you believe direct instruction in the rules and 
terminology of grammar is essential if students 
are to learn to communicate effectively? 


Do you feel students learn best when you teach the 
entire class, asking students to work in groups or 
pairs is a waste of time? 


How do you rate your proficiency in grammar teaching on a scale from 1-11? 
(1 = lowest; 11-highest) 


1 2 3 4 5 6 T 8 9 10 11 
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Questionnaire for self-assessment by teachers 
Part A 


1. Name : 


2. Teaching experience : 


3. Classes you teach : 


4. Educational background : 


5. Specialised Courses : 


(If any teacher wishes to remain anonymous DO NOT insist on their writing their name.) 


Part B 

1. How would you rate yourself as a teacher on a scale of 1-11? (1 = lowest, 
11- highest) (Circle the number you choose.) 
1 2 3 4 5 6 7 8 9 10 11 

2: If you have rated yourself very low on the scale given in (1) do you think it is 
because: 


you have limited years of experience 

you have had no training for teaching 

you lack confidence as a person/teacher 

you normally cannot think of yourself as a high achiever 
you are too modest to give yourself a higher rating 

any other 


е 6 өр €. € 9 


Э. How would you rate your grammatical competence оп a scale from 1-11? (1 = lowest, 
11 =highest) (Circle the number you choose) 
1 2 3 4 5 6 7 8 9 10 11 

4. If you are unsure about your competence in some areas of grammar how do you 


overcome your shortcomings? 


NN  ———————— 


SE Is the testing of grammar very difficult? If, yes, which aspect of testing is difficult? 
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Tick the appropriate box Yes Мо Doubtful 


6. 


12. 


13. 


14. 


15. 


16. 


17, 


Do you think it is possible for one teacher to teach 
all the aspects of language (i.e. reading, writing, 
speaking, listening, vocabulary, grammar)? 


Would you like to have someone else teach areas 
you feel you are not competent enough to handle? 


Do you think teachers are born and not made? 
Do you think only some people can teach grammar? 


Do you think grammar should be taught by giving 
rules and definitions? 


Do you believe that if errors are not corrected, learners 
will end up using ungrammatical English? 


Do you feel the need to have a refresher course/ 
workshop for understanding grammar rules? 


Do you believe that by mastering the rules of 
grammar, students become fully capable of 
communicating with a native speaker? 


Do you feel the need to learn strategies for making 
grammar classes more interesting? 


Do you, at times, find yourself teaching items 
which are not very clear to you? 


Would you rather teach something else instead 
of grammar? 


a) Do you perceive any difference between 
mistakes and 'errors'? 

b) If you do, do you keep in mind the difference 
between mistakes and errors while evaluating 
grammar tasks / testsꝰ 

с) Do you agree that certain errors are 
developmental errors and therefore, should 
not be penalised? 

4) What is your actual practice regarding (c)? 
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Attitude to the teaching/learning of grammar 


Questionnaire for Students 


Name: 


Class in which you study : 


Medium of instruction : 


Age group: 10-15 [| 1620 С] 


(Tick the appropriate box) 


Do you think teaching grammar helps you write better English? Circle your 
response. Yes No Don't know 
Do you enjoy learning grammar? 

Yes No Don't know 


What is it that you enjoy in your grammar class? 


a) Do you find grammar classes dull and uninteresting? Yes/No 
b) If yes, why? 
What is the most difficult part of learning grammar? 


How do you find learning grammar? (Tick the appropriate box) 


Very difficult [| difficult [^] quite eas) D] very easy [| 


Do you feel you have learnt to use the language through your own efforts and 
reasoning and not because you were taught grammar in the school? 

Yes ‚ № Don't know 
Do you feel that even after you are taught a grammar item you have not understood 
it? 

Yes No Don't know 
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10. 


11. 


12. 


13. 


14. 


15: 


Do you believe that as long as one can speak fluently, it is all right if there are а few 
grammatical mistakes in your speech? 
Yes No Don't know 


Do you think that you will have to study grammar all through your life to learn 
English? 
Yes No Don't know 


Do you think that grammar cannot be learnt in the class but only through using the 
language? 


Yes No Don't know 


What would you like to do in your grammar class? 


Does your teacher explain the rules? If yes, is it at the beginning of the class or at the 


end? 


Does your teacher give you a lot of practice in grammar? Is it useful? 


How would you like your teacher to teach grammar? 
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